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The Relationship between Academic Stress and
Hopelessness among Students

Anggie Juliandini, Yuda Syahputra, Rahmadhania Rizaty, Syaiful Adam

Universitas Indrapasta PGRI, Jakarta, Indonesia

Abstract. Academic stress is a common psychological burden among senior high school
students that, when left unmanaged, may develop into hopelessness. This study examined
the level of academic stress, the level of hopelessness, and the relationship between the
two among students of SMA Kasih Depok, Indonesia. A quantitative correlational design
was employed, involving 117 students selected through simple random sampling from a
population of 147. Data were collected using two Likert-scale questionnaires developed
by the researchers for this study: a 27-item academic stress scale measuring students’
perceived academic pressure and a 22-item hopelessness scale assessing negative
expectations about the future. Because the academic stress scores were not normally
distributed, Spearman’s rho was used to test the hypothesis. The results showed that
academic stress was predominantly in the moderate category (60.7%), while hopelessness
was predominantly in the low category (47.9%). The correlation analysis revealed a
significant, moderate, positive relationship between academic stress and hopelessness (r;
=.533, p<.001, N =117), indicating that higher levels of academic stress were associated
with higher levels of hopelessness. These findings highlight the importance of preventive
and curative guidance and counseling services in helping students manage academic
pressure adaptively before it develops into hopelessness.
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Introduction

Adolescence is a developmental period marked by heightened vulnerability to mental health
problems, and this vulnerability is increasingly visible in school settings. The World Health
Organization (WHO, 2024) reports that approximately one in seven adolescents worldwide
experiences a mental disorder, with depressive disorders ranking among the leading causes of
illness and disability for individuals aged 15 to 19 years. One psychological state closely tied to
depressive symptoms is hopelessness, a pervasive negative expectation about the future
accompanied by a sense of powerlessness to change one’s circumstances. Cross-national
evidence supports the seriousness of this concern: a multi-country study across 15 Asian
countries found that hopelessness was positively associated with both depression risk and
suicidal ideation among adolescents (Lim, 2024).

In Indonesia, mental health problems among adolescents are far from negligible. Kementrian
Kesehatan Indonesia, (2023) reported that approximately 5.5% of Indonesian adolescents
experience emotional mental disorders, while the Indonesia National Adolescent Mental Health
Survey (I-NAMHS, 2022) found that 34.9% of Indonesian adolescents had experienced at least
one mental health problem within the past year. Academic demands are frequently implicated
as a contributing factor. Febriani & Minarsi, (2021) found that nearly half (44.9%) of the senior
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high school students they studied fell into the moderate academic stress category, while Rosanti
et al. (2022) reported that students experiencing high academic stress showed a 42% decline in
learning motivation compared with their low-stress peers. When prolonged, this pressure does
not remain confined to the academic domain, Zhang et al., (2022) noted that sustained academic
stress can trigger emotional symptoms, including hopelessness, among students. Consistent with
this, Barseli et al., (2018) documented a significant negative relationship between academic
stress and learning outcomes (r = -.524, p < .05), with 68% of their respondents reporting
frequent tension, anxiety, and loss of focus when facing academic demands. Academic demands
are, however, only one of several psychosocial stressors known to affect Indonesian
adolescents’ mental health; related stressors such as body shaming have likewise been shown
to carry adverse mental health consequences for this age group Luthfiah & Syahputra, (2026),
suggesting that today’s students often navigate multiple, potentially compounding sources of
psychological strain.

These broader patterns were also visible in the field setting of the present study. Guidance
and counseling (BK) teachers at SMA Kasih Depok observed a growing number of students
displaying signs of emotional exhaustion, such as reduced enthusiasm in class, withdrawal from
social interaction, and visible anxiety when facing assignments or evaluations. In preliminary,
informal conversations that the researcher conducted with BK teachers and a number of students
prior to the formal study, more than 40% of the students approached reported difficulty
concentrating, anxiety before examinations, and doubt about achieving their target grades;
several students explicitly described feeling unmotivated because they kept failing to meet
academic expectations, a statement consistent with early indicators of academic hopelessness
(Nathania et al., 2025). This preliminary fieldwork was exploratory and informal, distinct from
the formal sampling procedure described in the Method section, and is reported here only to
motivate the research problem rather than as formally collected data. These observations align
with theoretical accounts identifying stress as a strong predictor of hopelessness-related
psychological disturbance, with hopelessness itself acting as a mediator between psychological
distress and maladaptive responses that, in more severe cases, can extend to self-harm behavior
(Lew et al., 2019; Rahayu, 2023; Syahputra et al., 2026).

Despite this convergence of evidence, most empirical work linking academic stress to
hopelessness has been conducted with university students rather than senior high school
students. Khairunnisa, (2018), for example, found hopelessness to be significantly and
positively related to suicidal ideation among university students (r = .689, p < .01, r> = .475),
with low social support associated with higher hopelessness scores. Comparatively little
research has examined the academic stress—hopelessness relationship directly among
Indonesian senior high school students, particularly within private urban schools such as those
in Depok, where academic competition can be intense. This gap is important to address because
senior high school represents a formative period in which maladaptive responses to academic
pressure, if left unaddressed, may consolidate into more entrenched patterns of hopelessness
carried into later developmental stages. While a positive association between academic stress
and psychological difficulty is broadly expected from the adult and university literature, the
specific contribution of the present study is context-specific empirical evidence, using
instruments and a population not previously examined together in this literature, that can ground
BK program design in Indonesian senior high schools rather than requiring practitioners to
extrapolate from research conducted with other age groups or in other cultural contexts.

Within the Indonesian education system, guidance and counseling (Bimbingan dan
Konseling, or BK) teachers are formally responsible for supporting students’ personal, social,
learning, and career development, including early identification of psychological difficulties
that may interfere with students’ wellbeing and academic functioning. Understanding how
academic stress relates to hopelessness is therefore directly relevant to BK practice: it clarifies
whether efforts to reduce academic stress can reasonably be expected to also reduce the risk of
hopelessness, and it identifies a specific, actionable target, namely students’ appraisal of and
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coping with academic demands, around which preventive and curative BK services can be
organized. Without empirical clarity on this relationship at the senior high school level, BK
teachers are left to design such services based largely on assumptions drawn from research on
other age groups or other cultural contexts.

Based on this background, the present study aimed to (a) determine the level of academic
stress experienced by students of SMA Kasih Depok, (b) determine their level of hopelessness,
and (c) examine whether a significant relationship exists between academic stress and
hopelessness. It was hypothesized that academic stress would be significantly and positively
related to hopelessness. The findings are expected to provide an empirical foundation for
guidance and counseling teachers in designing services that help students manage academic
stress adaptively and thereby prevent the development of hopelessness

Method

Design

This study used a quantitative approach with a correlational design (Sugiyono, 2013). A
correlational design is a non-experimental method used to determine the relationship between
two or more variables without manipulating them. This design was chosen to analyze the extent
to which academic stress is associated with hopelessness among students of SMA Kasih Depok;
because the design is correlational rather than predictive or experimental, academic stress and
hopelessness are treated here as associated variables rather than as independent and dependent
variables in a causal or predictive sense.

Participants

The study was conducted at SMA Kasih Depok, a private senior high school located on Jalan
Pemuda No. 59, Pancoran Mas, Depok, West Java, beginning in October 2025. The school was
established on 1 August 1983 and has held national accreditation status A since 2021
(Accreditation Decree No. 1347/BAN-SM/SK/2021), operating under the Ministry of Education
and Culture and managed by Yayasan Lembaga Cornelis Chastelein (YLCC). The population
comprised all 147 students enrolled across seven classes (Grade X.1, X.2, XI Social Science 1,
XI Social Science 2, XI Natural Science, XII Social Science, and XII Natural Science), with 21
students in each class. The minimum sample size was determined using Slovin’s formula with
a 5% margin of error. With N = 147 and e = .05, this formula yielded a minimum required
sample of approximately 107 students. Slovin’s formula provides a heuristic minimum based
on population size and margin of error alone; it does not incorporate an expected effect size or
a target level of statistical power for correlational hypothesis testing, and no a priori power
analysis was conducted, which is acknowledged as a limitation below. Participants were
selected through simple random sampling, in which every one of the 147 students across the
seven classes described above constituted the sampling frame and had an equal chance of
selection regardless of class or grade level; no stratification by class or grade was applied
(Sugiyono, 2013). The original study did not report the specific randomization procedure, the
exact invitation process, or a formal accounting of students who were approached but did not
respond; this gap in procedural reporting is acknowledged as a limitation below. During data
collection, 117 valid responses were obtained, exceeding the minimum requirement; all 117
responses were therefore retained for analysis.
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Materials and Apparatus

Data were collected using two closed-ended, four-point Likert-scale questionnaires
(scored 1 to 4, with unfavorable items reverse-scored) distributed online via Google Form.

Academic Stress Scale. This 27-item scale was newly developed by the researcher for
this study; it is not a translation or adaptation of Bedewy & Gabriel, (2015) published
Perception of Academic Stress Scale, but its items were written by the researcher to
operationalize three conceptual aspects drawn from Bedewy & Gabriel, (2015) framework:
academic pressure, task and examination burden, and perception of self-ability. The scale
originally comprised 29 items (15 favorable, 14 unfavorable). Item—total correlation testing (r-
table =.180) identified two items as invalid (r =.110 and r =.151); the remaining 27 valid items
were retained for analysis. Reliability testing using Cronbach’s alpha yielded a coefficient of
.832, indicating that the scale was internally consistent in this sample (Azizah &
Chalimatusadiah, 2025). Content validity rested on the item-writing process described above; a
formal expert-panel content review and construct validation such as factor analysis were not
conducted, which is acknowledged as a limitation below (Syahputra et al., 2025).

Hopelessness Scale. This 22-item scale was likewise newly developed by the researcher
for this study. Marchetti et al., (2023) provide a theoretical account of hopelessness rather than
a published measurement instrument; the researcher used their three-component
conceptualization, dismal expectations (negative expectations regarding the future), blocked
goal-directed processing (the perception that effort toward one’s goals is obstructed), and
perceived hopelessness (the belief that one lacks the control, ability, or resources to change
one’s circumstances), as the conceptual basis for item-writing. The scale comprised 22 items
(14 favorable, 8 unfavorable), all of which were found valid (r-table = .180). Reliability testing
yielded a Cronbach’s alpha of .866, indicating good internal consistency in this sample. As with
the academic stress scale, content validity rested on the item-writing process rather than formal
expert-panel review, and construct validation such as factor analysis was not conducted, which
is acknowledged as a limitation below.

Procedures

Data collection was carried out by distributing the two questionnaires as a single online form
to students who met the sampling criteria. Item validity and reliability were established using
the full collected dataset (N = 117) with the aid of IBM SPSS Statistics version 22, prior to
proceeding to descriptive and inferential analysis. Because the same dataset was used both to
establish item validity and reliability and for the substantive hypothesis test, the reported
psychometric properties may partly capitalize on sample-specific characteristics; they should be
read as internal-consistency evidence for this sample rather than as general validation of the
instruments, a limitation discussed further below.

Design or Data Analysis

Data were analyzed descriptively to determine the distribution of academic stress and
hopelessness scores, followed by categorization into five levels (very high, high, moderate, low,
very low). Category intervals were obtained by dividing the theoretical range of each valid scale,
the difference between its theoretical maximum and minimum possible scores, into five equal-
width bands. This categorical summary is reported alongside, rather than instead of, the
continuous scores in Table 1, to give a readily interpretable distributional overview for BK
practitioners; the correlational hypothesis test itself was conducted on the continuous scores.
Prior to hypothesis testing, the distribution of each variable was examined using the one-sample
Kolmogorov—Smirnov test. Because academic stress scores were not normally distributed,
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Spearman’s rank-order correlation (Spearman’s rho) was used instead of Pearson product-
moment correlation (Sugiyono, 2013). Unlike Pearson’s r, Spearman’s rho does not itself
require normally distributed data; its relevant assumption is a monotonic, rather than strictly
linear, relationship between the two variables. An ANOV A-based linearity test was additionally
conducted and is reported alongside the normality test in Table 4 as descriptive evidence of the
shape of the relationship, not as a formal precondition for Spearman’s rho. The statistical
hypotheses were formulated as HO: p = 0 (no relationship between academic stress and
hopelessness) and Ha: p # 0 (a relationship exists between academic stress and hopelessness).

Results and Discussions

Descriptive Statistics

A total of 117 students participated in this study. Descriptive statistics for the academic stress
and hopelessness variables are presented in Table 1.

Table 1. Descriptive Statistics of Academic Stress and Hopelessness

Variable N Range Min Max Mean  SD
Academic Stress 117 52 41 93 63.75 897
Hopelessness 117 41 26 67 46.57 827

Academic stress scores ranged from 41 to 93 (M = 63.75, SD = 8.97), while hopelessness
scores ranged from 26 to 67 (M = 46.57, SD = 8.27). Both variables were further categorized
into five levels using class intervals calculated from the theoretical score range of each valid
scale, as presented in Tables 2 and 3.

Table 2. Categorization of Academic Stress Scores

Interval Category f %
93-108 Very High 1 0.9
77-92 High 8 6.8
61-76 Moderate 71 60.7
45-60 Low 36 30.8
27-44 Very Low 1 0.9
Total 117 100

As shown in Table 2, the majority of students (60.7%, n = 71) experienced a moderate level
of academic stress, followed by a low level (30.8%, n =36). Only a small proportion of students
fell into the high (6.8%) or very high/very low (0.9% each) categories.

Table 3. Categorization of Hopelessness Scores

Interval Category f %
75-88 Very High 0 0.0
61-74 High 4 34
47-60 Moderate 53 453
3346 Low 56 47.9
22-32 Very Low 4 34
Total 117 100

As shown in Table 3, the majority of students (47.9%, n = 56) reported a low level of
hopelessness, closely followed by a moderate level (45.3%, n = 53); very few students fell into
the high (3.4%) or very low (3.4%) categories, and none fell into the very high category.
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Prerequisite Tests

Before hypothesis testing, the distribution of each variable and the shape of their relationship
were examined, as summarized in Table 4. The one-sample Kolmogorov—Smirnov test indicated
that academic stress scores were not normally distributed (p =.048 <.05), whereas hopelessness
scores were normally distributed (p = .200 > .05). Spearman’s rho was therefore used for
hypothesis testing instead of Pearson product-moment correlation; Spearman’s rho does not
itself require normally distributed data, and its relevant assumption is a monotonic relationship
between the two variables. An ANOVA-based linearity test showed no significant deviation
from linearity (p = .705 > .05) together with a significant linearity term (p <.001).

Table 4. Summary of Normality and Linearity Test Results

Test Statistic p Result
Normality — Academic Stress D=0.083 .048 Not normally distributed
Normality — Hopelessness D=0.059 .200 Normally distributed
Linearity — Deviation from Linearity F=0.84  .705 Linear
Linearity — Linearity term F=6525 <.001 Significant

Hypothesis Testing.

The relationship between academic stress and hopelessness was tested using Spearman’s
rank-order correlation, with results summarized in Table 5.

Table 5. Spearman’s Rho Correlation between Academic Stress and Hopelessness

Statistic Value
Correlation coefficient (rs) 533%*
Significance, p (2-tailed) <.001
N 117

The Spearman correlation analysis yielded a coefficient of rs = .533 (p < .001, N = 117),
indicating a statistically significant relationship between academic stress and hopelessness.
Following common strength-of-relationship criteria, in which coefficients between .40 and .59
indicate a moderate relationship, this result reflects a moderate positive relationship: the higher
the academic stress experienced by students, the higher their level of hopelessness. Accordingly,
the alternative hypothesis (Ha) was accepted and the null hypothesis (HO) was rejected.

Stres Akademik - Hopelessness

70 —
Gender

Laki-laki
—e— Perempuan

60

Hopelessness

30

50 60 70 80 90 100
Stres Akademik

Figure 1. Scatter Plot of Academic Stress and Hopelessness Scores
by Gender, with Regression Lines and Marginal Distributions
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Figure 1 presents an exploratory scatter plot of academic stress and hopelessness scores,
disaggregated by gender for descriptive purposes only; a regression line and its 95% confidence
band are shown separately for male and female students purely as a visual summary of each
subgroup’s pattern, not as evidence of a formally tested gender difference. The plot visually
corroborates the overall positive relationship reported in Table 5: as students’ academic stress
scores increase, their hopelessness scores tend to increase as well. Because gender was not
analyzed as a moderating variable in this study, the visual similarity between the male and
female regression lines should be read descriptively rather than as evidence that the association
does not differ by gender.

Discussion

The results of this study indicate that academic stress among students of SMA Kasih Depok
was predominantly moderate, while hopelessness was predominantly low, and that the two
variables were significantly and positively related at a moderate strength (rs =.533, p <.001).
This pattern indicates that higher academic stress was associated with higher hopelessness
among students in this sample.

This finding is consistent with the theoretical account proposed by Bedewy & Gabriel,
(2015), who conceptualized academic stress as arising when individuals perceive academic
demands as exceeding their capacity to cope. Within the present sample, students who felt
burdened by assignments, examinations, grade demands, time constraints, and environmental
academic expectations were more likely to experience the psychological strain captured by
higher academic stress scores. This aligns with the finding that academic stress was positively
associated with hopelessness: when students appraised academic demands as difficult to control,
they were more prone to feelings of inadequacy, pessimism, and diminished hope for academic
success.

The finding is likewise consistent with Marchetti et al., (2023) conceptualization of
hopelessness as comprising three interrelated components: dismal expectations (a tendency
toward negative expectations about the future), blocked goal-directed processing (the perception
that effort toward one’s goals is futile or obstructed), and perceived hopelessness (the belief that
one lacks control or resources to change one’s circumstances). The stronger a student’s negative
expectations, perceived obstruction, and sense of powerlessness, the higher the resulting
hopelessness score. Considered together, these two frameworks suggest a plausible pathway:
prolonged academic pressure, compounded by heavy workloads, high grade expectations, and
low confidence in one’s own ability, can foster a negative outlook toward one’s academic future,
a sense that effort is futile, and ultimately a sense of powerlessness in the face of academic
demands.

At the construct level, this pattern is conceptually consistent with the composition of both
scales, though the present study did not analyze item-level statistics and the following
comparisons should be read as contextual rather than as a direct test of which items or tasks
drive the association. The academic stress scale was built around three conceptual aspects,
academic pressure, task and examination burden, and perception of self-ability, each of which
reflects a distinct way that academic demands can exceed a student’s felt capacity to cope
(Bedewy & Gabriel, 2015). This is broadly consistent with evidence that specific academic
tasks, such as scientific writing, are themselves a notable source of anxiety among Indonesian
students, particularly those with limited prior writing experience (Syahputra et al., 2022).
Correspondingly, the hopelessness scale was built around dismal expectations, blocked goal-
directed processing, and perceived hopelessness Marchetti et al., (2023) sustained academic
pressure without adequate coping capacity is conceptually consistent with elevated scores on
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these components, although this study did not conduct component-level analyses to test this
directly.

These findings should be situated within two related bodies of evidence: direct evidence on
the academic stress—hopelessness relationship itself, and indirect evidence involving
conceptually related but distinct constructs such as depression, anxiety, and help-seeking. Direct
evidence is more limited Zhang et al., (2022), studying Chinese college students, found a
significant positive relationship between academic stress and hopelessness itself (r = .287, p <
.01), providing the closest direct comparison for the present finding. The remaining studies
below provide indirect, related evidence rather than direct replications of a stress—hopelessness
link. Azizah et al., (2023) found a positive relationship between academic stress and depressive
tendencies, not hopelessness, among nursing students at Universitas Gadjah Mada (r = .597, p
< .001). Clauriesa & Giyaningtyas, (2026) reported a similar positive relationship between
academic stress and depression, again a related but distinct construct, among health science
students (r=.423, p <.001). Kibtiyah et al., (2025) found academic stress to be positively related
to both depression (r =.701, p <.01) and anxiety (r =.690, p < .01) among university students;
because depression and anxiety are conceptually related to, but not equivalent to, hopelessness,
these findings are best read as indirect support consistent with the dismal-expectations and
perceived-hopelessness components described by Marchetti et al., (2023), rather than as direct
evidence on hopelessness itself. Among senior high school students specifically, Widodo et al.,
(2026) found academic stress, perfectionism, and fear of missing out to be significantly related
to depressive symptoms, not hopelessness, among students at SMAN 4 Mataram (p = .001); this
indirect evidence nonetheless reinforces that academic-stress-related psychological difficulty is
not unique to university populations.

Further indirect evidence, again involving related but distinct constructs rather than
hopelessness itself, helps illuminate possible boundary conditions of this relationship. Marseal,
(2024) found academic stress to be positively related to help-seeking behavior among final-year
university students (r = .258, p <.01), suggesting that academic pressure can motivate adaptive
responses as well as maladaptive ones, depending on the psychological resources available to
the individual. Similarly, Fajri & Nurhidaya, (2025) found that emotional intelligence (r = -.335,
p <.05) and self-efficacy (r = -.630, p <.001) were both negatively related to academic stress,
while Putri et al., (2024) found self-esteem to be negatively related to academic stress (r = -.385,
p < .001). Together, these findings raise the possibility that internal resources, such as
confidence in one’s own ability, emotional regulation, and self-worth, may buffer the extent to
which academic pressure translates into psychological strain; the present study did not measure
these resources and cannot confirm whether they account for the variation observed here.
Lazulfa et al., (2024) offer a further, indirect nuance: academic stress was significantly related
to depressive symptoms (p =.001) but not to suicidal ideation (p =.231) in their sample. Because
that study examined depression and suicidal ideation rather than hopelessness, this pattern is
only suggestive, not direct evidence, regarding how academic stress relates to more versus less
proximal outcomes; it is noted here as a direction for future hopelessness-specific research rather
than a finding of the present study.

Taken together, these converging findings support the conceptual framework underlying this
study: academic stress that is not managed adaptively can erode students’ confidence in their
own ability, foster negative expectations regarding their academic future, and cultivate a sense
of powerlessness, all of which are core features of hopelessness. At the same time, the moderate,
rather than strong, size of the correlation observed here, together with the finding that
hopelessness itself was predominantly low despite moderate academic stress, indicates that
academic stress alone does not fully account for hopelessness. Protective factors outside the
scope of this study, such as social support, self-efficacy, self-confidence, self-acceptance,
resilience, coping ability, and future orientation, likely also play a substantial role (Fadhillah et
al., 2026; Fillah et al., 2026; Hamilton et al., 2016; Putri & Purnamasari, 2024; Wanda, 2024),
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consistent with the conceptual framework guiding this study, in which social support was
proposed as a factor that may buffer the effect of academic stress on hopelessness.

One possible, though untested, contextual explanation is that private senior high schools
such as SMA Kasih Depok involve academic competitiveness, parental expectations, and
structured extracurricular demands that could compound the pressure students already face from
coursework and examinations, potentially leaving students fewer opportunities to recover
psychologically between periods of academic demand. None of these contextual factors,
competitiveness, parental expectations, extracurricular load, or recovery opportunity, were
measured in this study, so this explanation should be read as a hypothesis for future research
rather than a finding; it is offered only as one possible account of why a meaningful minority of
students in this study still reported moderate-to-high hopelessness despite an overall low mean
score.

Given that academic stress was predominantly moderate and significantly related to
hopelessness, these findings carry implications for school-based guidance and counseling (BK)
services, particularly in the personal and academic domains; because the present study did not
test any intervention, the suggestions below are offered as evidence-informed implications
grounded in the broader counseling and school-mental-health literature, not as
recommendations validated by this study’s data. Several service formats appear especially
relevant. Classical guidance services can be used to deliver psychoeducation on academic stress
management and future-oriented optimism to entire classes, consistent with evidence that
school-based prevention programs can reduce depression and anxiety symptoms in young
people (Werner-Seidler et al., 2017). Group counseling services, employing techniques such as
cognitive behavioral therapy (CBT), positive self-talk, relaxation, and structured problem-
solving, can support students experiencing high academic stress or examination anxiety; a
randomized controlled trial of a CBT-based stress-reduction program delivered to students in
their final year of high school found it reduced academic stress Lowe & Wuthrich, (2021), and
a systematic review of academic stress interventions in high schools similarly supports CBT-
based and skills-based approaches at this level (Jagiello et al., 2025). Individual counseling
services, using techniques such as cognitive restructuring and stress-coping management, can
be reserved for students showing more pronounced signs of hopelessness, helping them consider
more realistic and constructive alternatives to thoughts such as “I am bound to fail.”
Complementing these direct services, information services and content-mastery sessions,
covering topics such as healthy study habits, time management, and simple relaxation
techniques, can help students recognize early signs of excessive academic stress and build
practical coping skills. Taken together, and pending direct evaluation within the BK context
described here, this range of preventive and curative services offers a reasonable, literature-
informed starting point for BK teachers seeking to address the psychological costs of academic
pressure.

This study has several limitations that should be considered when interpreting its findings.
First, the correlational design used here can establish the existence and strength of an association
between academic stress and hopelessness but cannot establish a causal relationship between
them; academic stress and hopelessness are accordingly best understood as associated variables
rather than as independent and dependent variables in a predictive sense. Second, the study
examined only a single predictor, academic stress, in relation to hopelessness, without
accounting for other factors that plausibly contribute to hopelessness, such as social support,
self-efficacy, resilience, family circumstances, or parenting style. Third, both instruments were
newly developed by the researcher for this study rather than adapted from existing validated
measures; their content validity rested on the item-writing process rather than formal expert-
panel review, construct validity was not examined through factor analysis, and item validity and
reliability were both established using the same dataset later used for hypothesis testing, which
may capitalize on sample-specific characteristics and inflate the apparent psychometric quality
of the scales. Fourth, sample-size planning relied on Slovin’s formula, which does not
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incorporate an expected effect size or a target level of statistical power; no a priori power
analysis was conducted, and the original study did not report the specific randomization
procedure, invitation process, or nonresponse rate underlying the simple random sampling
described in the Method section. Fifth, data were collected using a self-report questionnaire, so
responses depended on participants’ honesty, emotional state at the time of completion, and
understanding of each item; some participants also found the number of items burdensome,
raising the possibility of response fatigue. Sixth, data collection took place within a relatively
short window dictated by the school’s academic schedule, which may have led some students
to complete the questionnaire hurriedly. Finally, participants were drawn from a single school,
which limits the extent to which these findings can be generalized to senior high school students
with different characteristics or in different settings.

Conclusions

This study found a significant, moderate, and positive relationship between academic stress
and hopelessness among students of SMA Kasih Depok (rs = .533, p < .001): students who
reported higher academic stress also tended to report higher hopelessness. Academic stress in
this sample was predominantly moderate (60.7%), while hopelessness was predominantly low
(47.9%). Students reporting higher academic pressure related to grade demands, heavy
workloads, tight deadlines, examination anxiety, and lower confidence in their own ability also
tended to report more negative psychological outcomes, including a more negative outlook
toward their academic future. As a correlational study, these findings describe an association
rather than a demonstrated causal sequence, and should not be read as evidence that academic
pressure causes emotional exhaustion or hopelessness.

These findings indicate that students’ psychological wellbeing is shaped not only by internal
characteristics but also by the academic demands present within the school environment,
underscoring the importance of attending to students’ mental health as an integral part of the
educational process. This study contributes to the field of guidance and counseling by
highlighting the value of both preventive and curative efforts, including group counseling,
individual counseling, classical guidance on stress management, and coping-skills training, that
BK teachers can employ to help students manage academic stress, strengthen self-efficacy, and
cultivate a more optimistic outlook toward the future, thereby reducing the likelihood that
academic stress develops into hopelessness.

Given that this study was limited to a single school and examined only one predictor of
hopelessness, its findings should not be generalized broadly to all senior high school students.
Future research is encouraged to involve larger and more diverse samples and to incorporate
additional variables associated with hopelessness, such as social support, self-efficacy, self-
esteem, parenting style, and coping ability, in order to produce a more comprehensive
understanding of the psychological factors shaping students’ hope for the future

Acknowledgements

The authors would like to thank the principal, teachers, and students of SMA Kasih Depok
for their cooperation and participation throughout this study, as well as the Department of
Guidance and Counseling, Universitas Indraprasta PGRI, for its academic support during the
research and writing process

Asosiasi Asesmen Pendidikan, Banten, Indonesia
Journal homepage: https://journal.aapbk.org/index.php/jcerch/index


https://journal.aapbk.org/index.php/jcerch/index

Juliandini et al. (2026) | 80

References

Azizah, A. H., Warsini, S., & Yuliandari, K. P. (2023). Hubungan Stres Akademik dengan
Kecenderungan Depresi Mahasiswa Ilmu Keperawatan Universitas Gadjah Mada pada
Masa Transisi Pandemi COVID-19. Jurnal Keperawatan Klinis Dan Komunitas (Clinical
and Community Nursing Journal), 7(2), 114. https://doi.org/10.22146/jkkk.84827

Azizah, N., & Chalimatusadiah, C. (2025). Uji validitas dan uji reliabilitas instrumen penelitian
pemahaman konsep dasar aljabar. Jurnal Pendidikan Tambusai, 9(1), 6637—6643.
https://doi.org/10.31004/jptam.v9i1.25533

Barseli, M., Ahmad, R., & Ifdil, I. (2018). Hubungan stres akademik siswa dengan hasil belajar.
Jurnal EDUCATIO: Jurnal Pendidikan Indonesia, 4(1), 40-47.
https://doi.org/10.29210/120182136

Bedewy, D., & Gabriel, A. (2015). Examining perceptions of academic stress and its sources
among university students: The Perception of Academic Stress Scale. Health Psychology
Open, 2(2). https://doi.org/10.1177/2055102915596714

Clauriesa, J., & Giyaningtyas, L. J. (2026). Stres Akademik Berhubungan Depresi Mahasiswa
Kesehatan.  Nursing  News: Jurnal Ilmiah  Keperawatan. 10(1), 53-63.
https://doi.org/10.33366/nn.v10.i1.3 652

Fadhillah, Z., Syahputra, Y., Lestari, M., & Annisa, F. (2026). When Self-Confidence Becomes
Social Capital : A Study of Social Interaction Among High School Students. Journal of
Behavioral Innovation, 1(1), 18-27.
https://journal.aapbk.org/index.php/jbi/article/view/538/147

Fajri, L., & Nurhidaya, N. (2025). Hubungan kecerdasan emosi dan self-efficacy dengan stres
akademik mahasiswa tingkat akhir STPI. IKRA-ITH HUMANIORA: Jurnal Sosial dan
Humaniora, 9(2), 905-912. https://journals.upi-yai.ac.id/index.php/ikraith-
humaniora/article/view/5131/3908

Febriani, & Minarsi. (2021). Hubungan Self-Esteem Dengan TingkatStres Akademik Siswa
SMA Negeri 1 Indralaya. Jurnal Inovasi Penelitian, 1(0.1101/2021.02.25.432866), 1—
15. https://www journal.unpas.ac.id/index.php/pendas/article/view/33899/1893 1

Fillah, A. M., Syahputra, Y., & Ardianti, T. (2026). The Magnified Imperfection: The
Relationship between Body Dysmorphic Disorder and Self- Acceptance of Vocational
School Students. Jurnal Keilmuan Pendidikan. 2(1), 36-44.
https://doi.org/https://doi.org/10.63203/040952900

Hamilton, J. L., Connolly, S. L., Liu, R. T., Stange, J. P., Abramson, L. Y., & Alloy, L. B.
(2015). It gets better: Future orientation buffers the development of hopelessness and
depressive symptoms following emotional victimization during early adolescence.
Journal of Abnormal Child Psychology, 43(3), 465—474. https://doi.org/10.1007/s10802-
014-9913-6

INAMHS. (2022). Hasil Survei [-NAMHS. https://www.kemenpppa.go.id/index.php/siaran-
pers/kemenpppa-guru-dan-lembaga-layanan-keluarga-penting-perannya-dalam-
dukungan-kesehatan-mental-dan-psikososial?

Jagiello, T., Belcher, J., Neelakandan, A., Boyd, K., & Wuthrich, V. M. (2025). Academic Stress
Interventions in High Schools: A Systematic Literature Review. Child Psychiatry and
Human Development, 56(6), 1836—1869. https://doi.org/10.1007/s10578-024-01667-5

Kementrian Kesehatan Indonesia. (2023). Visualisasi Data SKI2023: Depresi pada Anak Muda
di Indonesia. Badan Kebijakan Pembangunan Kesehatan, 1.
https://repository.badankebijakan.kemkes.go.id/id/eprint/5532/1/03 factsheet
Keswa bahasa.pdf?

Khairunnisa, K. (2018). Pengaruh Dukungan Sosial Dan Hopelessness Terhadap Ide Bunuh
Diri. https://repository.uinjkt.ac.id/dspace/handle/123456789/447647

Kibtiyah, A., Jasminto, Barodin, A., Umam, K., Widiyati, E., Tasya, D. A., & Mustafida, F.
(2025). Hubungan depresi dan kecemasan dengan stres akademik pada mahasiswa

Journal of Counseling and Educational Research (2026), 3(1), 70-82
https://doi.org/10.63203/jcerch.v3i1.622


https://doi.org/10.63203/jcerch.v3i1.622
https://doi.org/10.31004/jptam.v9i1.25533
https://doi.org/10.29210/120182136
https://doi.org/10.1007/s10802-014-9913-6
https://doi.org/10.1007/s10802-014-9913-6

81 | The Relationship between Academic Stress and Hopelessness ...

perguruan tinggi. Prosiding Seminar Nasional Sains, Teknologi, Ekonomi, Pendidikan
dan Keagamaan (SAINSTEKNOPAK), 9, 413-422.
https://ejournal.unhasy.ac.id/index.php/SAINSTEKNOPAK/article/view/10307

Lazulfa, 1., Atsna, Z., & Angelia, N. (2025). Analisis hubungan stress akademik dengan gejala
depresi dan ide bunuh diri pada mahasiswa. Journal of Telenursing (JOTING), 7(3), 487—
494. https://doi.org/10.31539/joting.v7i3.15445

Lew, B., Huen, J., Yu, P., Yuan, L., Wang, D. F., Ping, F., Talib, M. A., Lester, D., & Jia, C. X.
(2019). Associations between depression, anxiety, stress, hopelessness, subjective well-
being, coping styles and suicide in Chinese university students. PLoS ONE, 14(7), 1-10.
https://doi.org/10.1371/journal.pone.0217372

Lim, C. H., et al. (2024). Hopelessness and depression among adolescents: A multi-country
comparative study. BMC Psychiatry.
https://bmcpsychiatry.biomedcentral.com/articles/10.1186/s12888-024-05670-4

Lowe, C., & Wuthrich, V. M. (2021). Randomised Controlled Trial of Study Without Stress: A
Cognitive Behavioural Therapy Program to Reduce Stress in Students in the Final Year
of High School. Child Psychiatry and Human Development, 52(2), 205-216.
https://doi.org/10.1007/s10578-020-01099-x

Luthfiah, S., & Syahputra, Y. (2026). Examining the Effect of Body Shaming on Adolescent
Mental Health. Journal of Multidisciplinary  Learning, 1(1), 38-46.
https://doi.org/10.63203/0321049800

Marchetti, 1., Alloy, L. B., & Koster, E. H. W. (2023). Breaking the vise of hopelessness:
Targeting its components, antecedents, and context. International Journal of Cognitive
Therapy, 16(3), 285-319. https://doi.org/10.1007/s41811-023-00165-1

Marseal, A. P. (2024). Hubungan Stres Akademik dengan Perilaku Mencari Bantuan pada
Mahasiswa Tingkat Akhir. Blantika: Multidisciplinary Journal, 2(4), 373-379.
https://doi.org/10.57096/blantika.v2i4.116

Nathania, S., Audrella, N., Fanesah, F., Frans, N. D., & Idulfilastri, R. M. (2025).
Pengembangan alat ukur Academic Hopelessness Inventory: Deteksi awal keputusasaan
akademik pada mahasiswa. PAEDAGOGY: Jurnal llmu Pendidikan dan Psikologi, 5(1),
257-266. https://doi.org/10.51878/paedagogy.v5il.5007

Putri, D. H., & Purnamasari, S. E. (2024). Hopelessness dan Resiliensi Pada Mahasiswa Yang
Sedang Menyusun Tugas Akhir. Dinamika Psikologis: Jurnal llmiah Psikologis, 1(2),
42-56. https://doi.org/10.26486/jdp.v2i1.4756

Putri, Febriana, & Endang. (2024). Hubungan harga diri dengan stres akademik pada mahasiswa
tingkat akhir. Jurnal Psikologi Edukasi Dan Konseling, 7(1), 21-30.
https://doi.org/10.55606/detector.v4il.5853

Rahayu, S. (2023). Hubungan Antara Dukungan Sosial Dengan Stres Akademik Pada Siswa
Kelas IX SMP Negeri I Kisaran. repository.uma.ac.id

Rosanti, Purwanti, & Wicaksono, L. (2022). Studi tentang stres akademik pada peserta didik
kelas VIII SMP Negeri 18 Pontianak. Jurnal Pendidikan dan Pembelajaran Khatulistiwa
(JPPK), 11(9), 1576-1583. https://doi.org/10.26418/jppk.v1119.58102

Sugiyono. (2013). Metode Penelitian Kuantitatif, Kualitatif, dan Tindakan.

Syahputra, Y., Folastri, S., Stevani, H., Oktasari, M., Solihatun, Sandjaja, S. S., & Erwinda, L.
(2021). Students’ anxiety in writing scientific work. International Journal of Research
in Counseling and Education, 5(2), 232-242. https://doi.org/10.24036/00447za0002

Syahputra, Y., Ifdil, ., Setiawati, C. L., Yendi, F. N., Yuliana, Y., Tanjung, R. F., & Susiati, S.
(2026). Rasch-Based DIF Analysis of Self-Harm Behaviors: Gender, Ethnicity, and Age
Factors in an Indonesian Context. Journal of Counseling and Educational Research, 2(3),
162-178. https://doi.org/10.63203/jcerch.v2i3.524

Syahputra, Y., Rahmat, C. P., & Erwinda, L. (2025). Instrumentasi Tes dalam Bimbingan dan
Konseling. CV Eureka Media Aksara.

Asosiasi Asesmen Pendidikan, Banten, Indonesia
Journal homepage: https://journal.aapbk.org/index.php/jcerch/index


https://journal.aapbk.org/index.php/jcerch/index
https://doi.org/10.31539/joting.v7i3.15445
https://doi.org/10.1007/s41811-023-00165-1
https://doi.org/10.51878/paedagogy.v5i1.5007
https://doi.org/10.26486/jdp.v2i1.4756
https://doi.org/10.26418/jppk.v11i9.58102
https://doi.org/10.24036/00447za0002
https://doi.org/10.63203/jcerch.v2i3.524

Juliandini et al. (2026) | 82

Wanda, A. (2024). Hubungan Tingkat Stres Dan Nilai Akademik Siswa Madrasah Aliyah Negeri
(Man) Di Kota Palangka Raya. Poltekkes Kemenkes Palangka Raya

Werner-Seidler, A., Perry, Y., Calear, A. L., Newby, J. M., & Christensen, H. (2017). School-
based depression and anxiety prevention programs for young people: A systematic
review and meta-analysis.  Clinical  Psychology  Review, 51, 30-47.
https://doi.org/10.1016/j.cpr.2016.10.005

WHO. (2024). Mental health of adolescents - World Health Organization (WHO).
https://www.who.int/news-room/fact-sheets/detail/adolescent-mental-health

Widodo, A. A. P., Syuhada, I, Imam, L. Y. P., & Zoraya, S. 1. (2026). Hubungan
perfeksionisme, stres akademik, dan fear of missing out (FoOMO) dengan gejala depresi
pada pelajar SMAN 4 Mataram. Jurnal llmu Kedokteran dan Kesehatan Indonesia, 6(2),
70-83. https://doi.org/10.55606/jikki.v6i2.10670

Zhang, C., Shi, L., Tian, T., Zhou, Z., Peng, X., Shen, Y., Li, Y., & Ou, J. (2022). Associations
Between Academic Stress and Depressive Symptoms Mediated by Anxiety Symptoms
and Hopelessness Among Chinese College Students. Psychology Research and Behavior
Management, 15(March), 547-556. https://doi.org/10.2147/PRBM.S353778

Journal of Counseling and Educational Research (2026), 3(1), 70-82
https://doi.org/10.63203/jcerch.v3i1.622


https://doi.org/10.63203/jcerch.v3i1.622
https://doi.org/10.55606/jikki.v6i2.10670

